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The article presents the results of empiric research of peculiarities of using humour 
by teachers. It is revealed that coping humour is little used by teachers, however, among 
humour styles its constructive forms prevail: af  liative and self-enhancing ones. It means 
that humour is used as a means to build relationship with others and as a personal resource to 
cope with stress. It is empirically proved that there are reciprocal relations between humour 
styles and general social and psychological characteristics of teacher’s personality: peculiari-
ties of coping strategies and emotional burnout characteristics. There were practically no 
relations identi  ed between peculiarities of using humour and pedagogical style. Empirical 
explanation is provided to the classi  cation of respondents depending on the peculiarities of 
using different styles of humour and characterized psychological peculiarities of each type.

Key words: sense of humour, af  liative humour, aggressive humour, self-enhancing 
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Problem statement. Talking about our own school experience everyone will have some 
favourite teachers and teachers s/he was afraid of or was trying to avoid. With the majority 
of schoolchildren the attitude to teachers was extrapolated onto the attitude to the subjects 
they taught which reminds the quotation by Socrates: “Nobody can learn anything from a 
person he/she does not like”. Traditional explanation from the viewpoint of psychology is 
emotional burnout caused by peculiarities of professional pedagogical activity of a teacher 
and unfavourable social circumstances in modern Ukrainian society that led to unattractive 
social status of a teacher. Whatever the reasons are in each speci  c case, scienti  cally topi-
cal are the researches that, on the one hand, focus on actualization of internal resources of 
a personality, and on the other hand, search for the ways of improving interrelationship 
between teachers and pupils. Traditionally one of such resources is a sense of humour that 
helps distance from the problem, makes it easier to perceive certain life circumstances and 
get support from other people. 

Description of the latest researches and publications. Humour-related studies are 
an object of many classical and modern psychological researches. Humor as an object of 
research is present in the works by S. Freud [11], O. Luca [6], . Bergson [2]. Among mod-
ern works of particular attention is the work “Psychology of Humour” [7] by the Canadian 
psychologist R. Martin where he summed up the majority of scienti  c researches of humour 
and substantiated his own concept of humour as stress coping resource , elaborated some 
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tools to identify peculiarities of the usage of humour: “The Coping Humor Scale” (CHS) and 
Humor Styles Questionnaire (HSQ)  which is a methodology that allows us to differentiate 
between potentially useful (af  liative and self-supportive) and harmful (aggressive and self-
defeating)  humour styles. Ukrainian psychologists S.Skvortsov and O.Zaiva adapted these 
methodologies in Ukraine [5; 10].

Peculiarities of using humour in pedagogical activity are of interest for both teachers 
and psychologists. In their works they stress positive in  uence of humour at all the levels of 
school learning starting form primary school and up to high school [1; 4; 9; 12]. The impor-
tance of humour is emphasized not only by the experts, but also by the pupils. For examples, 
the  ndings of the research of the Russian psychologist .Riabov, where the participants 
were the pupils of 3-11 grades, once again con  rmed that the basis for building relationship 
between pupils and teachers is an emotional aspect of interaction and only later evaluation 
of a teacher as an expert in his/her  eld. Among the qualities mentioned by the pupils as 
important were fairness, sense of humour, ability to understand another person, love to one’s 
subject, etc. [8]. At the same time, according to some psychological researches, peculiarities 
of the teaching profession in combination with excessive didacticism contribute to suppres-
sion of the sense of humour [3].

Analysis of the role of humour in pedagogical activity shows that its importance is mainly 
stressed in two  elds: to improve interpersonal interaction between a teacher and a pupil 
or between a teacher and a class (a group of pupils) and as pedagogical means. American 
researchers J.Powell and L.Andersen stress the point that humour can be used in pedagogi-
cal activity to better understand the material and maintain the necessary level of attention, 
creation of positive atmosphere among pupils, improving the level of engagement of pupils 
into academic process, as an additional means of control over undesirable behavior, etc. At 
the same time they also stress the signi  cant negative potential present in humour. Due to 
the difference in status and considerable level of stress teachers tend to choose the negative, 
aggressive forms of humor that contributes to their distancing from pupils or students [13]. 
Consequently, correlation of different forms of humour in the activity of modern Ukrainian 
teacher poses scienti  c interest. Thus, the aim of this research is to identify style peculiari-
ties of humour used by teachers.

The material of the research. The participants of the research were 53 teachers (43 
females and 10 males aged 31-60 years old). The student of the Department of Psychology 
of the Ivan Franko National University in Lviv Liubov Diakiv participated in data collection 
and primary processing of the results. The research was conducted by means of questionnaire 
survey with the help of  “Humour Styles Questionnaire” (R.Martin, adapted by S.Skvortsov, 
O.Zaiva), “The Coping Humor Scale” (R.Martin, adapted by S.Skvortsov, O.Zaiva) (hereinafter 
CHS), methodology “Strategic Approach to Coping Scale (SACS)” (adapted by N.Vodopianova, 
E.Starchenkova), methodology “Individual Style of Pedagogical Activity” (by .Markova, 

.Nikonova), methodology of emotional burnout level diagnostics by V.Boyko, Cattell’s 16 
Personality Factors Test.

The results  of the conducted research have shown that teachers tend to have low level of 
understanding the role of humour as coping resource (M=17,5 from total 28, which according 
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to some other researches [5] means a low level of understanding the role of humour in stress 
situations). Analysis of humour styles hierarchy preferred by teachers has revealed prevalence 
of constructive forms of humour. Thus, most common in pedagogical activity of teachers 
is af  liative style of humour ( =32,2), which is mainly used to establish relationships and 
reducing tension in interpersonal communication. The second place in terms of usage is 
occupied by self-enhancing humour  ( =29,3) which helps maintain optimistic view of 
life and reduce tension in stressful situations. Using aggressive humour, i.e. tendency to 
use humour to criticise others or to manipulate people is at the third place ( =26,0). The 
teachers are least inclined to use self-defeating humour ( =20,8) which is mainly aimed at 
entertaining others at the expense of one’s reputation which is absolutely logical taking into 
account peculiarities of the job of a teacher. There were no statistically reliable differences 
in the level of using humor as a mean of coping with stress or humour styles depending on 
the gender of the respondent or professional experience.

Correlational analysis of data (Person correlation coef  cient) made it possible to identify 
important relations between peculiarities of using humour and other indicators. Thus, the 
relation was found between the level of using humour as a coping resource and indicators of 
emotional burnout (the level of emotional detachment (r= 0,29, <0,05), level of anxiety and 
depression (r= -0,31, <0,05) that supports the function of humour as a means of distancing 
from the problem and its role in enhancing general emotional tone. The relation was also 
found between CHS and avoidance of aggressive actions (r= -0,30,  <0,05) under stress 
shows that humour can be used as an alternative way to settle a con  ict.

Af  liative humour is related to avoidance of thinking-related and improvising style of 
pedagogical activity (r= -0,31, <0,05). As there were no other relations identi  ed between 
peculiarities of using humour and style of professional activity, it is necessary to focus on 
this aspect in details. Thinking-related and improvising style suggests slow activities at the 
lesson, routine teaching methods and few group discussions. Correspondingly, the relations 
obtained indirectly shows avoidance of this style and better psychological atmosphere in the 
class under conditions of using af  liative humour. 

Apart from the fact that the level of self-enhancing humour usage is evidently related 
to the Coping Humour Scale (r=0,31, <0,05), it is also related to the level of emotional de-
tachment (r=0,33, <0,05) and preference of resorting to assertive actions (r=0,29, <0,05) 
in stressful situations. 

The level of aggressive humor usage is related to prevalence of asocial coping which 
means growth of tendency to asocial actions (r=0,46, <0,05) and avoidance of social con-
tacts (r= -0,32, <0,05). Of interest is the identi  ed interrelation between the tendency of 
aggressive humour usage and M Factor “Practicality-Abstractedness” of Cattell’s question-
naire (r= -0,32, <0,05) that demonstrates interdependence between practicality, excessive 
reality and aggression level.

 Usage of non-constructive self-defeating humour is related to the usage of non-con-
structive coping strategies: with aggressive actions (r= 0,33, <0,05) and avoidance (r= 0,32, 

<0,05). It is also identi  ed that giving preference to this style of humour shows tendency 
to subordination (E factor of Cattell’s questionnaire “Subordination-Dominance”, r= -0,36, 
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<0,05) and emotional insensitivity (Factor  “Roughness-Sensitivity” (r= -0,34, <0,05). It 
is interesting that according to R.Martin’s data this type of humour is signi  cantly negatively 
related to the indicators of psychic health [7, c.321]. At the same time this relationship can 
be neutral, for instance, in case of low vulnerability level. 

So, analysis of the results has shown relationship between humour styles and general 
social and psychological characteristics of the personality of a teacher: peculiarities of cop-
ing strategies and characteristics of emotional burnout. Practically there was no relationship 
found between peculiarities of humour usage and the style of pedagogical activity.

To reveal peculiarities of teachers with different levels of using humour as coping strategy 
within the group of respondents were singled out subgroups with low and high level of humour 
usage (on the basis of identi  cation of the boundary between the high and low quartiles). 

onsequently, individuals with the score 21 and higher were considered as individuals with 
high level of using humour as a coping strategy, while those with the score 13 and less were 
considered as those with low level of using humour to cope with stress. Average values of these 
subgroups according to the Humour Style Questionnaire by R. Martin are shown in Figure 1.

Fig. 1. Graphs of average values of humour styles in subgroups with different level 
of using humour as a resource to cope with stress

Thus, teachers with relatively high level of using humour as a coping strategy can be char-
acterized with higher indicators regarding all the humour styles (self-enhancing ( =30,75, 

=25,4), aggressive ( =29,3, =26,2 and self-defeating ( =24,3, =19,3), except 
for af  liative ( =31,9, =32,6). Comparative analysis of the results with the help of 
Mann-Whitney criterion has revealed statistically reliable differences between the subgroups 
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with regard to the level of usage of self-defeating humour ( <0,05). There were no statisti-
cally reliable differences for other scales between individuals with low and high level of 
using humour as a coping strategy.

Considering the results obtained it seemed reasonable to divide the respondents into 
the subgroups depending on their preference of certain humour styles. Division was done 
with the help of cluster analysis of data with application of clusterization tree and method 
of k-mean. According to the analysis results, there were three groups of teachers that prefer 
different combinations of humour styles (Fig. 2). According to the data of variance analysis 
clusters show statistically signi  cant difference from each other, which means that values of 
test scales are classi  cation criteria. 

Fig. 2. Group of respondents with different style peculiarities of using humour

The  rst cluster included 24 teachers (44%) who can be characterized by  exibility in 
using all types of  humour. The indicator of using humour as a coping strategy in this cluster 
is also the highest ( =18,4). Conditionally this cluster can be called “teachers who tend to 
use humour as a resource to cope with stress”.

The second cluster has 14 teachers (26%) that have low indicators in all the scales of the 
questionnaire. In this cluster the indicator of humour usage is lower ( =16,85), that means 
these are “teachers who generally do not tend to use humour”. 

The third cluster is represented by 15 teachers (30%) who prefer, according to R. Martin’s 
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terminology, unhealthy and potentially harmful styles of humour (“teachers who tend to use 
non-constructive forms of humour”): to a greater extent they use aggressive humour, and to 
a lesser extent – self-defeating humour. The indicator for coping humour in this subgroup is 
the lowest ( =16,6) that is logical as in this case humour is the means for attacking either 
surrounding people or oneself.

Comparison of clusters for other indicators (one-factor dispersion analysis, Scheffe’s 
test) has not revealed any discrepancies between the subgroups as to the style of pedagogi-
cal activity. The differences revealed were related to certain symptoms of emotional burnout 
(discrepancies between the  rst and the third cluster with regards to the level of emotional 
detachment ( =0,03) and peculiarities of coping-strategies (discrepancies between the  rst 
and the third cluster with regards to the level of inclination to the use of assertive (p=0,03) 
and asocial actions (p=0,006), between the second and the third cluster with regards to the 
level of inclination to asocial action (p=0,003) (Fig. 3). 

Fig. 3. Differences between clusters as to the peculiarities of using coping-strategy 

Teachers who tend to use humour are more emotionally detached ( =4,79) in comparison 
with teachers who do not tend to use humour in stressful situations and with teachers who 
use unconstructive humour styles. It is also accompanied by high level of assertion ( =18,6) 
as manifestation of active coping-strategy and low level of aggression ( =12,3). Teachers 
who tend to use non-constructive forms of humour (aggressive and self-defeating) are char-
acterized by lower level of emotional detachment in professional activity ( =2,73). In its 
turn it is accompanied by higher tendency, in comparison with two other clusters, to resort 
to asocial actions in stressful situations ( =18,6) and lower level of assertion ( =15,4). 
The assumption has been made that giving preference to asocial actions is a reaction of the 
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still unformed system of emotional protection in professional activity and can depend on 
professional experience. However, the hypothesis about interdependency of these values has 
not been substantiated (the average employment term of different clusters representatives is 
22, 20 and 23 years respectively and these differences do not have statistical signi  cance). 

Conclusions. The results of empiric research have shown that humour as a resource to 
cope with stress is seldom used by teachers. There is almost no interrelationships between 
the style of pedagogical activity and styles of humour, however, it was con  rmed that using 
humour is a resource to maintain psychic health, prevent emotional burnout of teachers and 
a way to use more active and constructive types of coping strategy. Logically, an interesting 
direction of applied research can be inclusion of a humour-related ingredient into the system 
of traditional emotional burnout prvention mechanisms. The toolbox of this research was not 
aimed at identi  cation of the in  uence of humour on the academic process ef  ciency which 
may also become a prospective research. 
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